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ST MARY’S CATHOLIC PRIMARY SCHOOL
HORNCHURCH

Policy on Helping Strategies in the Classroom

(Prevention of Problematic Behaviours)

MISSION STATEMENT

St Mary’s is committed to generating a Catholic environment which celebrates the development of the whole person who is able to interact with the wider community in the light of Christ’s teachings.

HELPING STRATEGIES IN THE CLASSROOM

(Prevention of Problematic Behaviours)

One of the most important aspects of a teachers’ job is to shape the learning environment for all the children in the teaching group in such a way that each child is able to work successfully under maximally rewarding conditions.

Disturbing and worrying children behave differently with different teachers; children showing learning difficulties make more progress with some teachers than with others.

There are certain teacher behaviours which do seem to lower the threshold for difficulties in a classroom.  It may be well worth trying these out, evaluating the results and selecting those that work for yourself.

1. COMMUNICATE TO ALL CHILDREN THE EXPECTATION THAT YOU TRUST 

THEM AND HAVE FAITH IN THEM DESPITE ANY DIFFICULT BEHAVIOUR THEY EXHIBIT.  NO LABELLING ANY CHILD.

Problems should be defined positively so that both the teacher and the child will 

feel that some progress is expected and both have a directional objective in mind.

2. COMMUNICATE TO THE CLASS BY YOUR ACTIONS THAT YOU MEAN WHAT 

YOU SAY:

Classroom rules should be kept to the minimum.  Once chosen, they should be supported by reasoned argument and made very clear to the children.

Once the rules have been established, make sure that they are consistently enforced: revision and discussion follows occasionally.

Another aspect of meaning what you say is to make sure you avoid any threats or promises which are not kept.  Also try not to make hasty judgements about behaviour which is only assumed to have occurred.

3. DEMONSTRATE AND MODEL THE DESIRED BEHAVIOUR FOR THE GROUP:

If there are significant discrepancies between what a teacher says and what a teacher does, the children are more likely to ignore what is said.  It is likely that children will learn by observation of what the teacher does as much as from that the teacher says.

When the teacher is the one held in highest regard, the children will learn something about the value of learning, the enjoyment of learning, the tolerance of individual differences, how to deal with mistakes, how to approach problems, how to show affection, how to take responsibility and how to show affection, how to take responsibility and how to give recognition to the efforts of others from the behaviour of their teachers.

4. TAKE PERSONAL RESPONSIBILITY FOR MAXIMISING THE ACHIEVEMENT OF ALL CHILDREN IN THE CLASS:

When children in the group are observed to be in difficulty, whether this is manifested by their school work performance or their behaviour, it is a sign that differential educational treatment and  positive teaching action is needed.

The real challenge of teaching is to discover children most in need of help and to teach them how to learn and behave in an independent and adaptive way.

5. ESTABLISH A GOOD STANDARD OF CLASSROOM MANAGEMENT:

Teachers who deal successfully with problems in their class and who minimise their occurrence seem to be those whose behaviour increases in the time children spend attending the school learning tasks in an interested and involved way.  These teachers are more likely to be better prepared and organised and more confident in dealing with classroom problems (Komn in 1970)

Classroom management involves structuring the learning environment to a greater or lesser extent for each child according to the severity of the child’s demonstrated difficulties.  The relative success of any teaching strategy for a child must take into account its effectiveness in enabling him to reach the desired learning outcome in a way that brings him recognition and success and which leads gradually to him taking over the responsibility for the planning and evaluation of his own work.

6. CHANGING BEHAVIOUR:

Using Behaviour Modification techniques, we can control and also modify pupils’ maladaptive behaviour; this technique has the following features:

a) Maladapted behaviour, like well-adapted behaviour, is considered to have been learnt.  It can, therefore, be unlearnt and substituted by the teaching of adaptive behaviour

b) The teacher can teach new behaviours just as new skills are taught.  All behaviour (both academic and social) is susceptible to being changed by the manipulation of the child’s environment.

c) Irrespective of other possible ‘causes’ of the undesired behaviour (for example, poor home relationships, inadequate neurological functioning, etc) it can be brought under control and changed by modifying the immediate environmental conditions (i.e modifying classroom events so as to elicit desired behaviour and by sympathetically changing the consequences which follow it).

d) The teacher can feel confident about taking responsibility for teaching new behaviours as these are defined as being within him or her central role as a learning specialist.

e) The teacher can ameliorate with problems of maladaptive behaviour and ineffective learning in an effective way without delay.  (Even if other ‘causes’ are identified and understood, the child has still to be taught and his educational behaviour attended to).

f) It is possible for maladaptive behaviour (academic and social) to be changed in a child’s most natural educational environment (i.e. his normal class group) without automatic recourse to provisions outside the school which are potentially more disruptive to the child’s life.  (The teacher’s responsibility is to bring the child’s behaviour under the control of reinforcers that exist in the child’s most natural educational environment).

g) The emphasis of the approach is on what children actually do, here and now, rather than on assumptions about what they may or may not do.  (The child’s behaviour is a cue for educational action; already existing desired responses are a basis for future learning).

h) The approach involves making a clear statement of objectives, observing the child, analysing the task of evaluating the outcome of the teaching programme based on this.  It therefore encourages the individualisation of teaching with an emphasis on individual target skills which are carefully graded for each child.

i) It can encourage positive thinking about a child because it focuses on desired behaviour in a context of praise and success instead of focusing on failure and misbehaviour in a context of criticism.

j)  It should lead to a re-structuring of the classroom environment so that the child (and the teacher) is given clear immediate feedback about the results of his (her) performance and behaviour.

k) As many elements of the techniques are found in good teaching practice already, they should be assimilated fairly readily into a teacher’s existing repertoire of behaviours.

In sum, the behavioural approach to classroom problems encourage teachers to be experimental, moving forward from hypothesis to instruction, to results, to hypothesis, until the most effective way of teaching the problematic child is found in the normal course of teaching him.

Behaviour modification techniques are probably the best viewed as one set of teaching techniques which should be part of every teacher’s repertoire.  In the ordinary classroom, the behaviour modification techniques might be most useful for:

i) developing and maintaining generally productive learning environments;


ii) bringing structure and consistency to the learning environment for those children who apparently have difficulty in structuring school experiences themselves.
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